. The contributions from the family are viewed as providing the "social capital" or building blocks needed by schools to optimize outcomes of learners. Partnerships between schools and families of students with EBDs may increase positive school outcomes, such as reduced dropout rates and further self-advocacy (Fabiano et al., 2010; Owens et al., 2012) . The importance of these partnerships can further be seen in the form of legislation (e.g., Title I of the Elementary and Secondary Education Act of 1965) that has identified priorities for maximizing parental roles with increased consultation and collaboration.
Active family participation can include parental engagement in educational tasks at home, such as helping students with homework, as well as effective collaboration between school and family, such as family conferences to resolve problems at school. In establishing lines of communication, families are often dependent on teacher feedback, as children are often not forthcoming regarding what happens in school. In addition, some teachers only contact a student's family when problems arise at school and as a result, homeschool contact can be aversive for all parties involved.
Teachers often struggle with increasing family engagement in education (Cary, 2006) . According to Weiss and Edwards (1992) , an underlying goal of school-home communication is "to provide consistent messages to families that the school will work with them in a collaborative way to promote the educational success of the student" (p. 235). Although 98% of teachers believe that working well with parents is a trait of an effective teacher, and 90% see communication as one of their school's priorities, the greatest challenge beginning teachers report and the areas in which they feel least prepared is parent communication (Cary, 2006; MetLife, 2010) . Barriers from a teacher's perspective include negative experiences with parents, uncertainty about working with linguistically and culturally diverse families, and inadequate school support for involvement efforts (Hoover-Dempsey, Walker, Jones, & Reed, 2002) .
Three decades of research has examined the impact of typical family involvement in the elementary through high school (Chavkin & Williams, 1988; Dauber & Epstein, 1993; Fenton & McFarland-Piazza, 2014) . In one early study, Duncan (1969) compared the attendance, academic achievement, and dropout rate among two junior high classes. In the experimental class, students' parents met with counselors before their child entered junior high school. In the other class, students' parents did not meet with counselors. Results suggested that after 3 years, students whose parents had met individually with guidance counselors had significantly higher attendance rates, better grade point averages, and lower dropout rates. These trends are continuing to be observed today (Murray et al., 2015) .
DBRC
The DBRC is a daily progress note that includes student target behaviors, both appropriate and inappropriate (e.g., raising hand, being respectful of authority figures, noncompliance, task completion), and lists specific criteria for meeting behavioral and/or academic goals (Owens et al., 2012) . This intervention can be implemented for a variety of learner populations (any student with academic or behavioral difficulties), for a variety of outcomes (academic and/ or behavioral), and in a variety of settings (private or public elementary, middle, or high schools; special education or general education classrooms). The student receives a paper copy of her or his daily goals and receives feedback each day on progress toward those goals. Teachers provide immediate prompting and feedback to students on the target behaviors in the DBRC, as well as praise for working toward or meeting their behavioral goals. A critical aspect of the DBRC is that this feedback is also presented to parents or caregivers at the end of the school day rather than weekly or not at all, effectively and efficiently bridging the communication gap between parents and schools (Power et al., 2012) .
There are three types of DBRCs: DBRCs with incentives, DBRCs with response cost, and combined DBRCs. In DBRCs with added incentives, when a "good note" is returned home, parents provide tangibles (e.g., video game, stuffed animal) and/or privileges (e.g., later bedtime, computer time, time with friends) for positive teacher feedback on the report card. DBRCs with response cost involve the loss of a previously earned reward or the removal of something positive in the student's environment if a "poor note" comes home (e.g., loss of extra dessert, loss of extra computer time). These two types can also be combined to provide both rewards and response cost options (Vannest, Davis, Davis, Mason, & Burke, 2010) .
Studies involving DBRCs with incentives demonstrated decreased rule violations and increased task completion. Burkwist, Mabee, and McLaughlin (1987) found that the inappropriate behavior of a middle school student with learning disabilities could be decreased with the use of an incentive-only DBRC. Researchers have also found positive effects for the response cost version of DBRCs. For example, Jurbergs, Palcic, and Kelley (2007) reported that student behavior improved when each student received school-home notes with a component in which they could lose points based on inappropriate classroom behavior. Combined DBRCs have been implemented with positive effects on calling out behavior, homework completion, and classroom disruptions, and with students with attention deficit hyperactivity disorder, learning disabilities, depression, oppositional defiant disorder, and conduct disorder (Fabiano et al., 2010; Owens et al., 2012) .
Using meta-analytic techniques, Vannest and colleagues (2010) reported findings for 17 single-case research design studies involving the use of DBRCs. First, the DBRC worked equally well for primary and middle school students and students with and without disabilities. Second, findings were effective across different types of target behaviors, including task completion and disruptive behavior. Third, studies that compared level of homeschool collaboration indicated that higher levels of communication using DBRC resulted in the most positive outcomes. Finally, studies that used the report card throughout multiple class periods during the day had stronger results than those that used cards during single class periods. Overall, Vannest et al. concluded that the DBRC is a research-based technique for improving academic and prosocial behavior.
Putting DBRCs Into Practice
DBRCs are a practical and inexpensive behavior management tool that requires no special training or additional school personnel to complete. The DBRC is easy to implement, while remaining effective, making it important as a behavior change agent. Witt, Hannafin, and Martens (1983) reported that the simplicity of the DBRC is paramount. The DBRC requires virtually no changes in the regular teaching and classroom activities. The intervention can be adapted for use across grades and settings (public, private, special education, or general education). For example, in kindergarten, student behavior during circle time can be rated using smiley faces or stickers. Pictures can also be used when parents have difficulty reading English, or when alternative means of communication are necessary. Elementary school applied DBRCs, as our example shows below, can include brief, summative ratings of behavioral goals during reading groups. In middle school and high school settings, individual teachers can rate behavior (e.g., socializing with friends) or academics (e.g., homework completion) using a Likert-type rating scale (1-5). What follows are nine steps that teachers can use to implement this user-friendly intervention.
Objectively Define Target Behavior(s)
As a first step, a teacher needs to pinpoint the behavior of concern. The key to identifying and recording the exact behavior is that it must be an action that is specifically described so it can be observed. In other words, what is the student doing? And what does the student need to be doing? Specific behaviors help make expectations very clear for students, teachers, and parents. For example, stating that a student will remain on task can be ambiguous. However, stating that the student will complete a given assignment (the action the teacher would like to increase) leads to enhanced clarity.
After a pool of potential target behaviors have been identified, teachers must work to narrow the list to only include those behaviors that are frequent, disrupt the learning environment, and prohibit development of independent functioning (Cooper, Heron, & Heward, 2007) . We recommend selecting just a few behaviors, such as calling out or turning in homework, for inclusion in the DBRC to keep the intervention manageable.
Collect Baseline Data and Determine Whether Intervention Is Needed
There are several ways to collect data. One approach is to count the number of times the pinpointed behavior occurs each day (see Figure 1) . A chart is a helpful tool to document these data. If the behavior occurs frequently and/or consistently disrupts the learning environment, the DBRC may be needed. Sometimes though, inappropriate behaviors happen only occasionally. In these situations, a formal plan may not be necessary. Baseline data will help make this determination.
Use the Fair-Pair Method to Identify Positive Student Goals
In the fair-pair method, we look for appropriate behaviors that serve the same function as inappropriate behaviors to replace student behaviors that are deemed problematic (Kaplan & Drainville, 1991) . For example, if the student fails to turn in homework, the goal would focus on the positive behavior of turning in homework instead of punishing the student for failing to turn in homework. Similarly, if the student yells out in class, the positive goal may focus on raising his hand before speaking. Stating goals in the positive provides teachers and parents with behaviors to reinforce (see Table 1 , for examples).
Construct the DBRC
Here is where a teacher can be creative with his or her targeted student (see Figure 2 , for example). Place the student goals on the left-hand side of the page, with room for the summative rating next to them. Then make a line for the parent's signature and comments at the bottom. To engage the student, the teacher can involve him or her in the design of the document as well as the goal or goals for the intervention. If the student is less than enthusiastic about participating in the DBRC development, the teacher might consider identifying what incentives the student can work for and then determine what goal the student is willing to work on to achieve the incentives.
Include Parents as Partners in Development and Implementation of DBRC
Teaching parents to be active participants in the DBRC intervention is a key step toward success. Training can consist of a quick conversation either in person or via the phone. We suggest covering the following topics when training parents:
Discuss the purpose of the DBRC. The purpose of the DBRC is to change student behavior and increase positive parent and teacher communication. Emphasize that the DBRC process involves signing and returning the card to school daily.
Ask parents for ideas for goals.
Work with parents to develop a personalized and individualized list of four to five behavioral and/or academic goals. Prioritize the goals, so the behavior that is most impacting social or academic functioning is targeted.
Use the DBRC to maintain communication.
It is important to emphasize that teachers and parents need to work together for the DBRC to work properly. Stakeholder understanding that communication is key to success is important to the process.
Develop a list of appropriate positive consequences for goal completion.
A teacher might suggest options for a positive consequence "menu." The student and parents can work together to form a list of rewards that the student is willing to work toward achieving.
Stress the importance of sticking to the plan. Behavior change strategies may not work if they are not implemented consistently over time. The teacher might focus on the importance of all parties understanding the time investment likely needed to successfully implement the system. In working with culturally and linguistically diverse (CLD) families, teachers might consider adapting the DBRC to meet the needs of families (e.g., translating into the language spoken at home). Taking this extra step may prove beneficial in establishing lines of communication with CLD families.
Complete the DBRC Daily and Send it Home
The teacher must write the rating next to the completed goals each day, then sign the card and send it home at night. A "Return to School" section of a "Home Folder" is usually a good place to put the DBRC. It is very helpful to show the DBRC to the student before putting it in his backpack. It serves as a motivator and has been shown to increase student willingness to improve targeted behavior (Fabiano et al., 2010) .
Collect the DBRC Each Morning From Student
The teacher needs to ensure that each student's DBRC contains a parent's signature. Teachers do not need to get discouraged if the DBRC does not come back consistently. It may take time to develop a routine with the parents. In such cases, a teacher's quick phone call or email to a parent may help increase adult compliance with the process.
Collect Data
The teacher needs to continue collecting data on the targeted behavior and adjust the intervention as needed. Be consistent in the data-collection process by choosing the same class or time every day so that the data collected for visual graphing is reliable. Use the graphic display to help with decision making. If the graph indicates progress, the teacher can know and report that the intervention is working. The graph can be shared with parents. (For more information on constructing and interpreting graphs, see Dixon et al., 2009, and Hagopian et al., 1997.) 
Fade the Intervention
After the behavior improves and is consistently appropriate, use of the DBRC can be faded. To fade the DBRC, a teacher 
Summary
Positive homeschool collaborations can be elusive. The DBRC is a positive intervention that helps promote effective homeschool communication by increasing teacher feedback to students and caregivers about progress toward students' daily goals and enhancing classroom behavior. Research demonstrates that DBRCs can be used by general and special educators and with students of varied disabilities and age groups. It is user friendly in that it can be adapted for paper and nonpaper (e.g., Google Docs) uses. Communication can be facilitated through use of students or email/text technologies. Although adaptable, users need to understand that there may be incidences in which the intervention may not serve its purpose. In cases where parents are dealing with other important issues, health problems, or substance abuse, DBRCs may not be effective. It is important that parental support be forthcoming, as parent effort is an integral part of the DBRC behavioral intervention.
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